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Abstract: In order to improve educational conditions of families lacking digital resources during the
home lockdown associated with the COVID-19 crisis, a project of educational and emotional support
through books featuring Dialogic Literary Gatherings was carried out, with the name “Books that
Bring People Together”. We present the main results of the impact of this activity from the point
of view of n = 63 volunteers who participated in it. Using Student’s t-test for related samples, the
differences in volunteers’ competencies before (pre-test) and after (post-test) the experience were
tested, in order to analyze whether the activity had also exerted an impact on these competencies.
Moreover, a correlation analysis was applied between the items for evaluating family participation
by the volunteers, volunteer skills, and training, with the aim of testing the relationships between
those variables as a result of participation in the experience. Results show that families found
that accompaniment improved the quality of life of their children, making them feel loved and
accompanied. In addition, the family atmosphere was improved, as did the children’s interest
in reading. This mode of training led to greater involvement, motivation, and interest, thereby
complying with a transversal axis of the process—community participation.
Keywords: COVID-19; digital divide; Dialogic Literary Gatherings; community participation
1. Introduction
From 14 March 2020 to 28 May 2020, Spain experienced an exceptional situation
caused by the pandemic spread of coronavirus. This translated into government decisions
and led to the establishment of a state of emergency, confining citizens to their homes. This
situation has exacerbated the “digital divide” in the educational field, leaving a significant
number of families without educational and emotional support because of the lack of
technological devices and/or internet connections or for not having sufficient digital know-
how. According to the data managed by the Department of Education of the Government
of Aragon (Spain), in the region in which this study was carried out, there are 11,800
beneficiary families that use government funding for purchasing school supplies, and
most of them do not have the necessary digital connectivity or only in a very limited
way. This digital divide translates into unequal possibilities when it comes to accessing
information, knowledge, and education [1–5], thereby reflecting the social, geographical,
and socioeconomic gap in current Aragonese society. These gaps are obstacles to the
integral development of the human being; they distance certain groups and people from
opportunities for education, training, employment, etc., thereby promoting the growth
of social inequalities [6–9]. Several non-governmental organizations (NGOs) have shown
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an awareness of the growth of those inequalities and have urged, created, and supported
educational actions as a fundamental axis to stimulate sustainable development that takes
cultural and social aspects into account, not just technological ones [5,10].
In order to improve educational conditions of families lacking digital resources during
the home lockdown associated with the COVID-19 crisis, a project of educational and
emotional support through books featuring Dialogic Literary Gatherings [11,12] was carried
out, with the name “Books that Bring People Together”. In this paper, we present the
main results of the impact of this activity from the point of view of the volunteers who
participated in it. The exceptional nature of the current situation requires innovation and
response to the present need because it is necessary to implement a holistic, humanistic
intervention based on scientific evidence. In this sense, the psychological, educational, and
social bases that underpin our intervention are (a) the digital divide, (b) emotional support,
(c) Dialogic Literary Gatherings, (d) the “Easy Reading” method, and (e) educational pills.
The intervention was carried out from 1 June 2020 to 10 July 2020. It consisted
of telematic emotional accompaniment through books, in the form of Dialogic Literary
Gatherings. Volunteers received prior training throughout the month of May 2020 in the
form of training pills on the subject of Dialogic Literary Gatherings, their operation, their
telematic application, the “Easy Reading” method, and emotional support.
The digital divide has been described as the difference in access, in terms of quantity and
quality, to information, knowledge, and education through new technologies [13,14]. Any
change or modernization in today’s society generates a series of opportunities, specifically
in education [15], but, in turn, leads to the emergence of social inequalities. The techno-
logical revolution has been no exception, since it has modified various areas of society
(production, employment, politics, education, etc.), leading to the contrast between those
who can access and use information and those who cannot [6,9,16]. Certain authors [2,17]
point out that this digital divide began to appear with the revolution in information and
communication technologies in the 1970s and 1980s—an inequality or social polarization
emerged between those who had access to those new technologies and those who did not.
It was a process that introduced differences due to socioeconomic status and the geograph-
ical area of residence (e.g., urban–rural or north–south). The Organization for Economic
Cooperation and Development (OECD) defines the digital divide as “the distance between
individuals, residential areas, business and geographic areas at different socio-economic
levels in relation to their opportunities to access new technologies of information and
communication, as well as the use of the Internet, which ends up reflecting differences both
between countries and within them” [18] (p. 251). Therefore, a technological differentiation
is produced, and a social gap is generated which, in the case of education, is notorious
within developed countries that have invested economic resources to ensure access to ICTs
(Information and Communication Technologies) in all schools (94% in the US) as well as in
developing countries [14,18,19]. With this situation, those groups whose only way out of
social marginalization is education are harmed [13,20].
In order to find an answer to this problem, a series of initiatives have emerged, par-
ticularly in the area of education, working at different levels of cultural diversity, gender
diversity, habitability, etc. [9,21]. Distance learning has traditionally attempted to overcome
such differences in terms of opportunity and access to knowledge and training. However,
with the arrival of new technologies and a new way of online teaching that can break
through the limits of both space and time [22], exclusionary elements have resurfaced,
and they add further obstacles to those that were already noticeable [10,16,23,24]. These
new exclusionary elements have become exacerbated in the midst of this health crisis and
lockdown situation. Educational authorities and the school, as a social institution, aim
to integrate and harmonize access to education under equal conditions for all students.
Solidarity is “the most important task that modern societies entrust to educational sys-
tems” [25] (p. 201), a point of view that is consistent with other studies [26,27]. It is also
necessary to highlight the importance of volunteering promoted by initiatives such as
learning communities as an alternative to the difficulties indicated above [28–32].
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Second, it is necessary to highlight the importance of emotional support. The COVID-
19 health crisis and its associated lockdown situation have led to changes in many aspects of
life. Family, relationships, school, and professional activities have all been obliged to adapt.
Teleworking has been imposed as the main mode of cooperation and communication at
both work and school levels. In today’s digitized world, where this development should
not have been a problem, it has become a challenge for the existence of many families,
and with them their school-aged children, who do not possess these technological means,
which are of such great importance [1,3,16]. This situation was even more exacerbated in
Spain during the state of emergency [3]. There is no doubt that this situation, as a whole,
exerts a significant influence on the emotional growth of schoolchildren because family
units, in many instances, cannot maintain contact with the school [2,10,33]. All this has
caused thousands of students to lose the thread of their learning process; on the other hand,
schools have not been able to keep track of their academic progress.
When reference is made to educational needs, the term “special” is invariably associ-
ated with learning difficulties. To overcome such learning difficulties, however, a series of
obstacles need to be removed from the school process. They are associated with cognitive,
behavioral, and emotional problems [3,34,35] because, as has been seen in the current state
of alarm in Spain, access to school supplies, educational resources, and communication
with the teacher are the main obstacles families have to face. On the other hand, emo-
tional needs are taken into account in this context because human beings are social beings;
they need to relate to others and learn from them. From this point of view, neuroscience
starts from the premise that all learning has an emotional basis and, therefore, without
emotion there is no learning [36]. It is likewise important to highlight the connection
between emotions and social learning, which, in turn, exerts a significant influence on
social relationships in the family environment and the school, and, ultimately, affects all
areas of life [24,37,38]. Emotional growth in children depends on the fulfillment of basic
emotional needs, such as feeling loved, accepted, and respected, which are covered through
interactions with their peers, their teachers, their friends, etc.; this takes place, above all, in
the school context [36,39,40]. Hence, children feel a great need to regain a certain degree of
normalcy in their relationships and overcome physical and emotional isolation. In view of
this situation, the following questions arise: What can we accomplish as an educational
community? How can we accompany our students so that they feel involved, included,
and empowered?
Emotional support, in practice, confirms scientifically established ideas such as the
premise that emotions are physiological states (arousal, valence, or hedonic tone), construc-
tive (in the sense that everything is learned), and social and vital [41]. There are different
approaches to dealing with emotions. Among them, the one propounded by Bisquerra [42]
stands out due to the importance it ascribes to intrapersonal emotional skill (recognition of
one’s own emotions) and to interpersonal skill (recognition of others, along with the social
skill of being with other subjects). The whole issue of verbal and non-verbal knowledge in
the expression of emotions is also highly significant. Following Seligman [43], another core
approach designed to address the emotional aspect is based on strengths and virtues.
Lockdown has made face-to-face communication impossible. In such a case, remote
communication must allow for the establishment of an effective relationship and a pos-
sibility for dialogue because physical contact cannot be established. The voice becomes
the predominant medium. This can be understood from the “connectivism” approach
propounded by Siemens [44]; analog learning (and not in some cases synchronous) is
linking what we learn in person with what we do asynchronously. The voice has been and
continues to be the human being’s instrument of communication par excellence: its intrinsic
richness allows to communicate, learn, teach, and transmit (although this process should
be associated with reflective activity). In this sense, in this article, we present a successful
educational activity—“Books that Bring People Together” based on Dialogic Literary Gath-
erings, an innovative and inclusive tool, together with other theoretical principles that will
be explained below (see Figure 1).
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Dialogic Literary Gatherings have been featured in a series of successful educational
actions. In 1997, Ramón Flecha, a professor at the University of Barcelona, launched “Learn-
ing Communities,” a project aimed at achieving social and educational transformation.
It featured several successful educational actions, including a series of Dialogic Literary
Gatherings. On the other hand, it is necessary to highlight other essential constructs associ-
ated with innovative and inclusive education, such as socio-emotional education (scientific
program approaches such as Seligman’s positive psychology [43], etc.) and “Easy Reading”
(the adaptation of the act of reading to an inclusive understanding a series of different
groups with reading difficulties). Learning communities are the response to social and
educational transformation as a consequence of the information society [12,27,32,45]. In
this educational model, two key factors for current learning stand out—interactions and
community participation [26,45–47]. The classroom is conceived as a meeting place in
which the adult volunteers are engaged in educating the participating childre , taki g a
diversity of social aspects, cultural tendencies, and religious backgrounds into account [27].
Prestigious universities such as Harvard or University of Illinois have turned this diversity
of students and volunteering into a factor of educational excellence [48,49].
Dialogic learning is a scientific framework that explains how students learn more and
better through interactions that reinforce instrumental learning, the creation of meaning,
and solidarity. It is not about adapting learning, but about transforming the context and
empowering it to reach everyone [11,50,51]. By creating heterogeneous groups of students
in terms of educational level, gender, and ethnicity, learning communities inspire volunteers
and students to become dynamic referents of interactions that promote solidarity of an
inclusive character that empowers them to overcome difficulties. The goal is to achieve
the best possible learning outcomes for everyone, placing special emphasis on those who
have fewer opportunities and are at risk of exclusion [52]. In this project, we staged literary
Dialogic Literary Gatherings based on the best works of world literature because they are
the ones that guarantee the transmission of universal values [53]. A question that arises
is how can we enable boys and girls to understand texts with high syntactic complexity,
while remaining faithful to the story, and without infantilizing it?
Here is where we applied the Easy Reading method. In primary education, the
diversity of student reading rhythms is evident; moreover, there is a general consensus that
students with special educational needs need to receive an education of the same quality as
others [54]. Accessibility and inclusivity are the guiding principles of a methodology known
as “Easy Reading” [55] Easy Reading adapts the text to achieve a correct understanding of
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the content while ensuring that syntax does not become an element that impedes access.
The works we selected were adapted to the evolutionary level of the students, ensuring
that everyone could be reached in an inclusive way by adapting both the writing style
and illustrations [55,56]. Such a process is meaningless if the principle of inclusivity by
which all people have the right to access and understand information is brushed aside [57].
From this need arose the principles of adapting texts to guarantee comprehension while
taking functional diversity into account [58]. The health and social crisis derived from
COVID-19, the home lockdown of the entire population, along with the lack of harmonious
cohabitation in a number of Spanish families, could give rise to educational and emotional
needs in children of primary education. The adaptation to an easy reading format of the
best literary works humanity has produced can provide a functional inclusive educational
response to such needs [58] while promoting the pleasure of reading [59] and transmitting
universal values.
Training pills are short videos with an educational purpose—they are teaching re-
sources that allow online, non-face-to-face education [60]. They are widely used in online
courses; although already renowned as the protagonists of the well-known massive open
online courses (MOOCs), their explanatory capacity and asynchronous applicability have
led to even more widespread use. It is necessary to specify these videos’ basic charac-
teristics, which include (a) duration of 10 to 15 min; (b) use of different supports, image,
text, and video, along with the teacher’s gestures; (c) adaptation of the format to the
target population; (d) initial explanation of the content; (e) elements of information are
connected with one another; (f) synchronization among elements; g) simple, clear lan-
guage; (h) concise explanations; (i) the use of the mouse to indicate relevant elements; and
(j) self-evaluation [60,61].
About the purposes of our study, the general objective we propose for our investigation
is to carry out an impact study of an educational and emotional support project aimed
at families affected by the digital divide derived from the current confinement situation,
allowing for the elaboration of improvement proposals. We likewise propose the following
specific objectives: (a) to study the educational and emotional impact of educational pills
among volunteers; (b) to study the effectiveness of educational and emotional support
through Dialogic Literary Gatherings experienced by families (from the volunteers’ point
of view); (c) to analyze the evaluative impact this type of action exerts on volunteering;
(d) to study the satisfaction level of families and participants involved in this initiative
from volunteers’ perspective; (e) to detect adverse educational situations experienced by
families affected by digital exclusion using previous scientific literature; and (f) to develop
a series of proposals for improvement of these situations based on the current intervention.
2. Materials and Methods
2.1. Participants
The participants were n = 63 volunteers. However, for the present study, we only
took into consideration a total of n = 41 volunteers who participated in both the pre-test
and the post-test of the activity, the training associated with it, and the skills test, and
n = 50 volunteers who responded to the questionnaire regarding the families of the children
who participated in the experience (n = 620 families).
Regarding the characteristics of the volunteers, their mean age was 39.9 years old,
12.2% were men and 87.8% women, and 95.1% had studied at university. Among the
motivations, the ones most mentioned were those that were grouped into the variables
“helping in a project that supports children from disadvantaged families” and “I enjoy
reading”. With regard to sampling, a request was sent out through the Aragón Volunteer
Platform and the University of Zaragoza. The inclusion criteria were (a) registered at the
volunteering page, (b) submission of a negative report of sexual offenses, and (c) signing
the informed consent form.
Regarding the characteristics of the families, 73 of them, with 100 children in total, are
represented in the volunteers’ responses. The children that participated in the activity were
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6–12 years old (median = 9 years old), studying from the first grade of primary education
(6 years old) to the sixth grade of primary education (12 years old). They all belonged
to vulnerable groups that had subscribed to financial aid provided by the Autonomous
Community of Aragon. Thus, the following inclusion criteria were established for families:
(a) they should be beneficiaries of school supplies in the Autonomous Community of
Aragon, (b) they should express their willingness to participate, and (c) they should accept
the telematic attention provided by the registered volunteers. The families were contacted
by letter, inviting them to read through the information regarding the project and requesting
their participation. Those who answered affirmatively were provided with an informed
consent document for them to sign.
2.2. Measures
The measurement instruments used to obtain the data associated with the different
variables are listed below. The exceptional rationale for this research required us to create a
novel instrument—it was designed by the research team and validated by a panel of experts
who confirmed its reliability. The validity of these questionnaires was high; it reached a
kappa level of agreement among expert reviewers greater than 0.81, thus corresponding
with a high level of agreement. A Cronbach’s alpha of validity was carried out on the
sample—it attained a score of 0.79, which is considered medium-high. This instrument is
made up of three subscales:
1. Formative and motivational impact—Ad hoc “questionnaire for the educational
and motivational impact of training pills” (our own elaboration). This instrument,
containing seven items, allows us to collect relevant information on the effectiveness,
motivation, and emotion that the training received through educational pills has had
on the subject, thereby allowing for the establishment of comparisons between age
ranges and gender. In terms of data reliability, an agreement of 0.86 was reached on
Cronbach’s alpha.
2. Evaluation of the development of volunteering skills—Ad hoc “questionnaire of
competence reaction” (our own elaboration). This 15-item questionnaire allows for
the analysis of the competence reaction of volunteers throughout the project. To
achieve this aim, we evaluated the 11 volunteering competencies enumerated in the
volunteer section of the Aragón Open Government institution curriculum (CVOL
Aragón, Portfolio for Volunteering Competencies). Regarding its reliability, a score of
0.82 was obtained in Cronbach’s alpha.
3. Satisfaction of families—Ad hoc “questionnaire of satisfaction with the project” (our
own elaboration). This item was a seven-item questionnaire on the satisfaction of
families (according to volunteers’ answers) with the care received and regarding
the improvement of personal and family well-being. A reliability score of 0.74 was
obtained in Cronbach’s alpha.
About the validity of the results obtained through these scales, as it will be shown
in the Results section, statistical significance is reached in the variables relationships and
comparison, and, as it will be considered in the Discussion section, our results are aligned
with previous literature on the topics analyzed in this research.
2.3. Procedure
The intervention was carried out from 1 June 2020 to 10 July 2020. It consisted of
telematic (online and/or by phone) emotional accompaniment through books, in the
form of Dialogic Literary Gatherings. In general, the intervention was carried out in
four sessions of 45 min with three children each. During and after the intervention,
the different questionnaires were administered to measure formative and motivational
impact, evaluation of the development of volunteer competencies, and family satisfaction.
The training pills we used, along with the materials, resources, etc. (necessary if the
reader desires to replicate said intervention), can be found on the XXXXX project website
Sustainability 2021, 13, 1206 7 of 16
(anonymized during the review process). The research model and project procedure are
summarized in Figure 2.
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2.4. Statistical Analysis
The responses to the questionnaires were loaded into the statistical software IBM-SPSS
(BM Corp. Released 2013. IBM SPSS Statistics for Wind ws, Version 22.0. Armonk, NY: IBM
Corp to perf m desc iptive and bivariate statistical analyses. Mea and tand rd deviation
fo the resp ses to the items of the assess ent scale were calcul t d by the volunteers
of the “Books that Bring People Together” activity for the f m lies and mselves, for
their training to participate in he experience, and for the skills or competencies they had
acqu red after having un ergone th s experience. Next, using Student’s t-test for related
samples, the differences in volunt ers’ competenci s before (pr -test) and after (post-test)
the ex erience wer tested, in ord r to analyze whether the activity “Books that ring
People To ether” had also exerted an impact on these competencies. Valu s b low 0.05
w re considered significant (* p < 0.05; ** p < 0.01). Finally, a correlation nalysis was
applied, first between the items on the scale for evaluating family participation by the
volunteers and then betwe n the scales for evaluating family participation and volunte r
skills and training, with the aim of testing the relationships between those variables as a
result of participation in the experience. gain, values belo 0.05 (* p < 0.05; ** p < 0.01)
and relevant correlation coefficients from r = 0.3 were considered significant. Considering
the purposes of our study and the sample size, this Student’s t-test and correlations analysis
were the most accuratefollowing Pallant [62], and provided statistically significant results
that aligned with previous literature.
2.5. Ethics
This study was approved by the Research Ethics Committee of the Autonomous Com-
munity of Aragon (CEICA), with the title “Emotional and Educational Accompaniment
through Dialogic Literary Gatherings: A Volunteer Project for Families with Digital Divide
in the Context of COVID-19”.
Anonymity and confidentiality of the data were guaranteed throughout the whole
project, with the pledge to use them exclusively for the research purposes of the study. The
information was processed in accordance with the provisions of current legislation on the
protection of personal data. No personal data was included in the study database— neither
a subject’s name nor any other information that could identify them.
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3. Results
Descriptive analysis (Table 1): after the activity had concluded, the volunteers reported
that the families mostly believed this activity had enhanced the emotional fullness of the
participants (4.14 out of 5), while considerably encouraging their taste for reading (4.10).
The non-face-to-face accompaniment of the activity was considered very suitable (4.26),
and the families were very grateful for the experience (4.72).
Table 1. Families’ valuation of satisfaction with the experience “Books that Bring People Together,”
according to the responses provided by the volunteers.
“Family” Items Mean SD
The families believe that this
experience has helped the participating
children to improve emotionally.
4.14 0.76
The families believe that this experience
has fostered a motivation for reading. 4.10 0.74
The families find that this experience
has created a better environment in the
family.
3.68 0.77
The families liked the non-face-to-face
accompaniment. 4.26 0.80
The families think that after this
experience the boys and girls show or
will show greater interest in school.
3.54 0.84
Families and children are grateful for
the experience. 4.72 0.54
n = 50.
Regarding the volunteers’ experience, prior to their participation in the activity, they
were urged to watch a series of “training pills” imparted by educational experts trained
in Dialogic Literary Gatherings. The volunteers’ assessment of this training was very
positive: a majority affirmed that it particularly motivated them to become more thoroughly
involved in the project (4.38), to learn more about the activity (4.37), to improve their use of
information (4.31), and to arouse increased interest in the subject (4.29) (Table 2).
Table 2. Valuation of the training for “Books that Bring People Together” by the volunteers.
“Volunteer Training” Items Mean SD
The pills I have seen have managed to
surprise me in certain moments. 3.46 0.96
The pills I have seen have managed to
arouse my interest in the subject they
were about.
4.29 0.64
The pills I have seen motivate me to
know something more about the
subject I was dealing with.
4.37 0.77
The pills I have seen provide me with
information and training regarding
what they address.
4.31 0.73
The pills I have seen make me want to
become more involved in the project. 4.38 0.69
The pills I have seen have given me
increased confidence to carry out my
task in this project.
4.00 0.79
n = 52.
On the other hand, as we can see in Table 3, when the volunteers were asked about
the experience after having participated in it, most of them had found it “very gratifying”
(4.66), considered that the families had felt grateful for this accompaniment (4.63), and
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were satisfied with this non-face-to-face method (4.24). These volunteers also generally
considered that the families had been emotionally satisfied with the activity (3.83) and had
shown pleasure in reading (3.80). Participating children even showed a slightly greater
interest in school (3.56).
Table 3. Valuation of the experience of “Books that Bring People Together” by the volunteers.
Items “Volunteers, Post-Experience” Mean SD
The families were emotionally satisfied. 3.83 0.67
Families have shown pleasure in reading. 3.80 0.78
A good family atmosphere has been
perceived. 4.02 0.85
The families liked the non-face-to-face
accompaniment. 4.24 0.86
The child or children have shown increased
interest in the school. 3.56 0.87
The families were grateful for the
accompaniment. 4.63 0.58
The experience has been rewarding from a
personal point of view. 4.66 0.62
n = 41.
Moreover, as it is shown in Table 4, after carrying out the “Books that Bring People
Together” activity, the volunteers were asked in a post-test activity to evaluate a series of
their own competencies, in order to ascertain whether there had been an improvement in
any of them due to having participated in this support activity. Although we present the
comparison between before and after the test by applying Student’s t-test below, descriptive
analysis already shows us that in all cases the score given by the volunteers lies above the
intermediate value (3.0). The highest average is found in the competencies “citizenship,
inclusion, and diversity” (3.56), “social commitment” (3.54), and “personal growth” (3.54).
Table 4. Assessment of the competences of the volunteers after their participation in the experience “Books that Bring
People Together”.
“Volunteer Competencies” Items Mean SD
I consider that my capacity for improvement and “personal growth” is: 3.54 0.50
“emotional intelligence”. I consider that my ability to understand and
regulate my emotions and that of others is: 3.24 0.43
“initiative and entrepreneurship”. I consider that my ability to carry out
a project, as well as my involvement and effort in it, is: 3.49 0.55
I consider that my competence level in “communication” is: 3.34 0.48
“teamwork”. I consider that my ability to collaborate with other people
and organize human teams is: 3.39 0.54
I consider that my level of competence in “conflict resolution” is: 3.31 0.57
“social commitment”. I consider that my level of commitment as an
individual for the improvement of society is: 3.54 0.55
I consider that my level of competence in “citizenship, inclusion and
diversity” is: 3.56 0.55
“innovation”. I consider that my ability to carry out projects in a creative,
different and curious way is: 3.37 0.62
I consider that my level of competence in “organization and planning” is: 3.46 0.64
I consider that my competence level in “functional learning” is: 3.29 0.51
n = 41.
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Regarding the pre-test and post-test comparison to verify if there had been an improve-
ment in the level of competency among the participating volunteers. In the following table,
we indicate those items whose difference was significant in the application of Student’s
t-test for comparison of means. As can be seen in the table, according to the volunteers,
they experienced a slight competence growth both in “emotional intelligence” and in
“citizenship, inclusion, and diversity”. However, their perception of their competence in
“conflict resolution” and “innovation” obtained slightly lower means after the experience
(Table 5).
Table 5. Comparison between pre-test and post-test scores of the competencies of the volunteers of
“Books that Bring People Together”.
Pre-Test and Post-Test “Volunteer
Competencies” Items Pre-Test Post-Test
“emotional intelligence”. I consider that my
ability to understand and regulate my
emotions and that of others is:
3.42 ** 3.57 **
I consider that my level of competence in
“conflict resolution” is: 3.39 * 3.32 *
I consider that my level of competence in
“citizenship, inclusion, and diversity” is: 3.50 * 3.57 *
“innovation”. I consider that my ability to
carry out projects in a creative, different, and
curious way is:
3.46 * 3.39 *
n = 28, * p < 0.05; ** p < 0.01.
Finally, the correlational analysis between the different analyzed variables was carried
out, as presented in Figure 3. First, regarding the responses of the volunteers regarding the
families’ emotional satisfaction, very high (r > 0.3) and significant (** p < 0.01) correlations
were observed between all variables. It is particularly notable that the families’ emotional
satisfaction after the experience “Books that Bring People Together” correlated at a high
level with the increase in “pleasure in reading” (r = 0.510 **), and, in turn, ensured a good
family environment (r = 0.624 **). Likewise, high were the correlations between “emotional
satisfaction of families” and “gratitude for the accompaniment” (r = 0.480 **), as well as
greater “interest in school” (r = 0.429 **), and increased “pleasure in remote communication”
during the experience (r = 0.427 **).
On the other hand, expanding the model shown in Figure 4, we placed the variables
regarding volunteers’ and families’ experience (now focusing on “pleasure in reading”),
volunteer competencies, and volunteer training in relation to one another. Once again, very
interesting correlations can be observed. From the perspective of volunteers, as we have
seen, the emotional satisfaction of families was related to the increase in the pleasure of
reading fostered by the literary gatherings (r = 0.510 **), and this pleasure in reading was
also related to a good family atmosphere (r = 0.346 *). In this sense, the results show that
the participation of the volunteers in the information pills was related to this perception
of a good family environment, both due to the interest (r = 0.350 *) and the motivation
(r = 0.435 *) that these training pills aroused in them. The relationship between the volunteers’
evaluation of the experience variables and the competence variables also yields relevant
results. For example, the perception of a good family environment after carrying out the
activity is positively related to the competencies of “innovation and creativity” (r = 0.310 *)
and “organization and planning” (r = 0.321 *). There is a negative correlation, however,
between the volunteers’ assessment of the participating children’s interest in the school and
their ability to resolve conflicts (r = −0.331 *), and their assessment of family gratitude for
the activity and the volunteers’ “emotional intelligence” (r = −0.331 *).






Figure 3. Correlations between “emotional satisfaction of the families” and the remaining variables in the families’






Figure 4. Correlations between variables regarding the volunteers’ and families’ experience with “Books that Bring People
Together,” volunteer competencies, and volunteer training. Source: our own elaboration.
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4. Discussion and Conclusions
The results of the present study demonstrate the importance of telematic emotional
accompaniment through the implementation of Dialogic Literary Gatherings. The families
generally found that the accompaniment was ideal and that it improved the quality of
life of their children, making them feel loved and accompanied, particularly since the
digital divide caused by the COVID-19 pandemic had led to the breakdown of these
families’ contact with the educational world [13,14]. Attending school is an essential
component in children’s emotional growth [2,10,33]; the type of educational and emotional
accompaniment featured in this activity could thus be adapted to a school context. In
addition, the family atmosphere was improved, as did the children’s interest in reading. The
application of the principles of accessibility and inclusiveness of easy reading [56] allowed
children to understand the books’ content, by means of written and oral language and by
illustrations; all were applied in a way that encouraged learning. In the words of some
authors [11,50,51], the transformation of the context enhanced the learning experienced
by these children in vulnerable situations. These results are consistent from the vantage
point of Garriga i Arqué [36] since children’s emotional growth depends on the fulfillment
of basic emotional needs, which include the sensation of feeling loved, accepted, and
respected by their fellow human beings.
The volunteers considered that the families had felt very grateful for this process, even
though the gatherings were not face-to-face. These results are consistent with the theory of
connectivism expounded by Siemens [44], in which non-face-to-face communication should
increasingly focus on achieving an affective relationship and dialogue while becoming
aware of the importance of the voice, its intonation, prosody, and vocabulary, as these are
the main ways of connecting with families. The results show that the achieved harmony
led to an increase in the children’s interest in school. These results are in line with the
bases of neuroscience and social learning. In the first place, all learning must be based
on emotion [36]; second, social relations [39,40] in different areas such as school, family,
peers, etc., are necessary and relevant, and transfers take place between these different
environments [24,37,38]. On the other hand, aligned with Tan [63], engagement in this
distance learning was able to enhance the students’ willingness to learn.
From the volunteers’ point of view, participation in this activity led to increased
well-being, and this result was consistent with previous studies in the areas of volunteer-
ing and solidarity actions [28–32]. The volunteers explained how they had developed a
series of interesting competencies, especially their capacity for “citizenship, inclusion, and
diversity”, “social commitment” and “personal growth”. After conducting the experience,
they likewise became more aware of the complexity involved in addressing “conflict res-
olution” and “innovation”. On the other hand, they experienced growth in “emotional
intelligence” as well as in “citizenship, inclusion, and diversity”. This vision is consistent
with studies on solidarity, in which the community reaches out to children in order to offer
them support in their educational development, from a cognitive and an emotional point
of view [25–27]. On the other hand, these results are in line with the fundamental objective
of Dialogic Literary Gatherings, namely, that students with fewer opportunities and at risk
of exclusion should be helped to achieve the best possible learning results [52]. In addition,
in the educational model associated with learning communities, two factors stand out—
interactions and community participation [28,46,47]. It is thus encouraging to note that the
volunteers exhibited the attitudes expressed above. For them, the most transcendent and
fundamental elements were the training pills in learning communities [11], the principles
of socio-emotional education [42,43], and easy reading [53]. This mode of training led to
greater involvement, motivation, and interest, thereby complying with a transversal axis of
the process—community participation [28,46].
In view of this activity’s successful results, we propose that it be expanded to an inter-
national level. The virtual and free presentation of the resources, in addition to the training
pills and measuring instruments, make it possible for the activity to be implemented in
other Spanish-speaking countries. We also propose that this project be replicated and
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expanded during the second wave of COVID-19 because many classrooms are closed for
several weeks. Furthermore, despite the complexity of the context of action, this initiative’s
success proves its suitability for working with groups of vulnerable subjects.
Regarding the limitations of the study, the sample can be considered small for an in-
ferral of results and slightly biased because answers came from volunteers who interpreted
the activities’ outcomes and the families’ perception. Our results are nevertheless in line
with previous literature, and they possessed a sufficient degree of significance to enable us
to evaluate the intervention’s social impact.
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